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Abstract-This study reported on the use of bold and underlined words as reading strategies to develop reading skill of
intermediate students. This skill is highly affected by the context in which it occurs, so it is helpful to use interesting
materials that make students frustrated during reading comprehension. The role of bold and underlined words and their
effects on the vocabulary learning and reading skill, as a facilitator of learning is somehow rarely explored in Iranian
universities. The reason for this may have been the weak performance of intermediate students in reading as a foreign
language (EFL). Thus, these studies investigated the role of bold and underline vocabularies on EFL male and female
learners' reading skill. To achieve this purpose, a language proficiency test was administered to one hundred students,
and then 90 intermediate language learners were selected. This test was considered as the pre-test of this study. The
subjects were instructed to use bold and underline strategies during reading courses at the university. At the end of the
treatment period, a parallel post-test was administered to the groups. T-test analysis of the data determined the positive
effect of bold and underline strategies on developing vocabulary retention and recall among intermediate EFL learners
(p<0.05). Results showed that male and female low achievers outperformed the male and female high achievers.
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1. Introduction

Reading comprehension is an important skill and in
fact one of the platforms in which a learner can show his
ability in a foreign language ([8], [9]). It has its own
benefits: a) reading for pleasure like newspapers,
magazines, journals and so on, b) reading for educational
purposes, literacy in a foreign language or receive
educational degrees. Although simplification can enhance
comprehensibility for EFL learners, meanwhile it may
seriously reduce the utility for language learning in other
ways. Consider simplification in complex structures, in
spite of this fact simplification can improve
comprehensibility, but removal of main linguistic items
may result in lack of knowledge about that certain
structures [19]. It is an issue which is stated by [13] for
the first time and later [5] has developed this idea. They
believe that teachers can present materials for better
understanding in the classrooms in three ways:
explanation, simplification, and elaboration [19]. In the
last decades, there has been a shift from strictly
communicative methods to methods including focus on
form in the communicative language teaching classroom.

Long [12] refers to the topic of focus on form after a
long period of denial of teaching grammatical forms.
However, the purpose of this change was not to go back
to the teaching of isolated and de-contextualized
grammatical forms but its main purpose was to include
the use of forms in the communicative classroom. Many

language teachers and researchers have shared their
concern that the teaching of linguistic forms had to be
included in the communicative language classroom ([5];
[11]; [14]). It is a skill which measures the amount of the
students’ understanding of the passages in the target
language. It is used for students who are in ESL or EFL
settings. In this situation test of reading comprehension
helps the teacher to measure and estimate their learning in
second or foreign language.

Although there is a productive and abundant line of
research, which Doughty [3] reviews in a comprehensive
way into the effects of orally modified input and
interaction in L2 comprehension and Second Language
Acquisition (SLA), only written simplified and
elaborated input will be considered here for a focused
study. Modifications to input and interaction in the
written mode have been of two types: Simplification and
Elaboration. Simplification removes difficult vocabulary
items and complex syntactic structures from a text
originally written by a native speaker. This results in a
simplified text that is made easier to comprehend, since
the two major factors determining readability which is
reflected in most readability formulae [7], are lexis and
syntax. By so doing, the readability of the text could be
reduced to a desired level.

Elaboration, on the other hand, differs from
simplification in that it retains difficult vocabulary items
and complex syntactic structures and, instead, attempts to
increase text comprehensibility by way of, for example,
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providing definitions of difficult vocabulary items,
paraphrasing, and enriching semantic detail. Input
modification in the direction of elaboration is preferred
on the following grounds: Firstly, elaboration retains the
very material that L2 learners need for their SLA.
Secondly, it provides non-native speakers with natural
native speaker discourse models. Last, but not least,
elaboration is generally almost as effective as simplified
input in facilitating a higher level of comprehension than
unmodified input (e.g. [6]; [16]; [5]).

Previous written text modification studies have been
motivated by Long’s Interaction Hypothesis. This
hypothesis asserts that (a) input modification turns into
(b) comprehensible input and the final chain of this
process will be (c) language acquisition on the part of the
learners [12]. These studies have sought to provide a link,
in two steps, between modified text, whether by
simplification or elaboration, and enhanced L2 reading
comprehension (step 1), and between comprehensible
text, as a result of modification, and SLA (of lexis as an
often adapted measure of acquisition) (step 2). The
majority of these studies, however, have been able to
investigate only the first step of relationship ([1]; [15];
[19]).

It has been consistently found that when simplified
and elaborated texts are compared to unmodified texts in
terms of L2 reading comprehension, simplified texts are
statistically significantly more comprehensible than
unmodified texts and that there is no statistically
significant difference between the comprehensibility of
simplified and elaborated texts.

The results of the above studies, except for Urano
(2000), show that there is no significant difference in L2
vocabulary acquisition between reading elaborated and
unmodified text [17] and between reading elaborated and
simplified text [2]. Urano [18] reports a significant
difference between lexical elaboration and lexical
simplification in the scores of a form-recognition text
rather than a meaning-recognition text.

3. Methodology

3.1. Participants

Participants of this study will be 150 male and female
college students, ranging from 19 to 39 years old students
of Islamic Azad University, Dezful Branch, at two levels
of primary and advanced level of proficiency. In order to
make samples homogeneous, they will participate in a
TOEFL test which examines students’ reading skill.
These homogeneous students then will be divided into six
groups, one as a control group and one as experiment for
each level of proficiency. In other words, we can call
them as follows: three control groups (primary,
intermediate, and advanced), and three experimental
groups (Primary, intermediate, and advanced). Two
groups of primary level will be compared: control and
experimental. In the same way two groups of advanced
level will be compared.

3.2. Instruments

Three types of instruments will be used in this
research. First, a TOEFL test will be used to measure the
subjects' knowledge of English at the first step of the
research. This test should include 50 multiple-choice
items which examines the vocabulary knowledge of
students in two levels of proficiency. This test involves
five passages; each passage covers 10 items in the
examination. Then another examination will be used, one
week after the TOEFL test. In this examination researcher
uses the simple font for all passages. Once again this
examination includes 50 multiple-choice items which
examines the vocabulary knowledge of students. At
least, the same test after three weeks of treatment will be
used again as a post-test. The story is a little different in
the last examination. The certain vocabularies will be
written in a different way; some of them will be bold and
others will be underlined. The researcher wants to
understand the possible differences between two groups
of participants.

3.3. Procedure

Experimental groups should pass complementary
sessions in order to improve their reading strategies such
as recognizing bold and underlined words in the passages.
The experimental groups (primary and advanced) will
take part in a course which researcher calls it treatment.
In this course which lasts two weeks and each week three
sessions, each session lasts 90 minutes; students will
attend in a class which is hold in the university. The
teacher teaches them how to understand the meaning of
the words which are bold or underlined. The teacher
should make enough motivation in the students to use and
identify new words by using these techniques.

Three different steps will be done to fulfill the
objectives of this study. First, it will be a descriptive
analysis of the whole subjects’ performance on the
TOEFL test to select the homogeneous group. Second,
after making sure that our subjects are homogeneous and
also after post test, we will have descriptive analysis, we
will compare our experimental groups 'performance with
control group. By this analysis we will find that which
group has better performance over others. Finally, we
will find that whether there is a difference between our
experimental groups' means and our control groups'
means. The gathered data were analyzed through One-
way ANOVA.

4. Results

To test the research hypotheses, the researcher dealt
with comparing language learning strategy regarding, a
parametric technique for analyzing the quantitative data.
In this study, one of the independent variables was input
modification including bold form and the other was
underlined words. In this way, the study investigated the
role of the independent variables through t-test, in order
to find out, whether this strategy with bold and underline
word influence students' means of reading skill (i.e.
dependent variable) of participants, low and high
achievers Iranian EFL university students at the
intermediate level of English reading proficiency or not.
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To do so, students' reading exam was conducted at the
first at the end of the semester as the pretest and post-test
of reading. Two tests were based on the reading test of
modified version of the CELT through which the
students' scores were recorded.

To indicate the mean differences between the high
group tests, the researchers followed inferential statistics
of One-way ANOVA as it is presented in Table 1.

Table 1. One-way ANOVA of High Group (pre, immediate and delayed post-tests)

Model High group Sum of Squares df Mean Square F Sig.

Mean Square 10.243 2 5.121 10.867 .000*

Regression on Residual 12.724 27 .471

Total 22.967 29

*Significant at (p<0.05)

Table 2. One-way ANOVA of Low Group (pre, immediate and delayed post-tests)

Model High group Sum of Squares df Mean Square F Sig.

Regression on Residual 14.013 2 7.007 40.367 .000*

Residual 4.687 27 .174

Total 18.700 29

*Significant at (p<0.05)

Table 1 indicates that the differences between the High
group pre-test and immediate and delayed post-test is
significant since the F-observed (F0= 40.251) is greater
than F-critical (Fc=5.46).

Then researchers followed inferential statistics of One-
way ANOVA as it is presented in Table 2.

Table 2 indicates that the differences between the pre-
test and immediate and delayed post-test is significant
since the F-observed (F0= 40.367) is greater than F-
critical (Fc=5.46).

5. Discussion and Conclusion

In general, the reading of all groups improved. It
indicated that the above mentioned strategies are effective
in improving EFL reading skill of university students.
This result can be more approved by this evidence that
there was a significance difference between the means of
pre-tests and post-tests. The means of the post-tests were
higher than pre-tests. Also, F-observed were much greater
than F-critical. The reason for the better performance of
experimental groups in using bold and underlined words
strategies might be due to the fact that, these strategies
may help them to recognize the meaning of new words in
the passages. So these strategies led them go through
significant comprehension.

One possible explanation of such result is that
positive and correct use of such learning strategies by
students helps them to enhance their learning vocabulary
and reading skill ([19], [20]). The students would not feel
bored with the environment. This would as well lead to
greater concentration on learning materials. The results of
the present study revealed that though all groups had
progress in reading and vocabulary items, the students in
the lower achiever group yielded a better performance.

The results of present study are not in line with the
study that ([21], [22]) did, it was designed to determine
whether a statistically significant difference exists in the
extent of language learning strategy use between higher
proficiency and lower proficiency EFL students. The
study found that higher proficiency EFL students use
learning strategies more often than lower proficiency EFL
students. The results of the study indicated that there are
significant differences among high and low achiever
groups and intermediate group's one. Based on these
results, researchers found that simple font of words
cannot evoke learners' mental processes and they are not
able to remember the words after longer time gaps. This
fact would be the result of this fact that low achiever
group and most of the students in the primary levels of
learning other languages use some strategies like
memorization and try to remember the memorized
materials after short period of time. In general, these
students are book-oriented. On the other hand, high
achiever group just rely on their knowledge of language
and they do perform as "they think they know English";
this faded self-reliance leads them to false insight of learn
better than others. Most of these kinds of students learn
new materials in the "contextualized" way. They learn
vocabulary items in the text and they use their guessing
strategies rather than their long-term memory [10].

The performance of low achiever group was better
both on retention and recall examinations (immediate and
delayed post-tests), while it was true about high achiever
and intermediate groups just in retention examination
(immediate post-test). It was obvious based on the
statistics which are represented in chapter four. With
regard to the yield results researcher can claim that above
mentioned strategies were useful in the present study.
Since the referential statistics indicated the significant
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differences among three groups, the research question
will be accepted. It means that these strategies (bold and
underlined words) can help the learners in order to guess
and recognize the meanings of the new words.

Learning vocabulary items is one of the central
elements of learning in EFL setting especially in reading
comprehension. In EFL teaching, it is an aspect that
needs special attention and instruction. In order to
provide effective instruction [23], it is necessary for
teachers of EFL to examine the factors, conditions, and
components that underlie reading effectiveness in the
classroom. One of these factors is the level of ability. So
this study aimed at understanding the extent that bold and
underlined words and the level of ability affect their
performance among Iranian intermediate students [24-
25].

The purpose of this study was to determine the
effectiveness of these strategies (bold and underlined
words) designed to assist students in improving learning
vocabulary items in reading comprehension course. At
the end of the course all experimental groups were
administered the post- tests and the result of the tests
were compared to find the effect of training. The results
of the study confirmed that the vocabulary learning could
be improved through instruction in language learning
strategies (bold and underlined words) [26].

The studies mentioned above revealed the fact that
instruction of reading strategies of bold and underlined
words for intermediate language learners among males
and females were pedagogically effective and precipitate
strategy use. If strategy training to enhance the reading
skill is felt advantageous, it should be used to notifying
intermediate language learners of reading strategies of
bold and underlined words which they have to apply to
make them better readers of English. However, the role of
other strategies in promoting this skill should not be
ignored.

In language classroom settings, it is suggested that
language teachers familiarize their intermediate language
learners with privileges of cognitive reading strategy of
bold and underlined words to sharpen their favor so as to
improve their reading ability. Since this study manifested
that explicit instruction on cognitive reading strategy of
bold and underlined words were useful for intermediate
learners of English. It is recommended that language
teachers explicitly instruct their intermediate language
learners in the use of these strategies, and also leave them
to utilize it on their own.

Therefore, it is the duty of language teachers to
introduce all kinds of strategies and their use to their
students. In addition, encouraging learners to use these
cognitive strategies in particular along with other types of
reading strategies is fruitful for both teachers and
learners. It will help both groups to be successful in their
jobs. In addition to important implications and
recommendations for foreign language teachers regarding
teaching vocabulary, this study also suggests areas that
need further research since the study was narrowed to
particular learners. Therefore, the following suggestions
are made to be taken up as sources of further and
supplementary studies. Different situational and learner
factors can influence the learners' use of LLSs among
which only sex (gender) and subjects' proficiency level

were not investigated in the present research. There are
other important variables like subjects' major, motivation,
psychological type, and so on not yet investigated among
Iranian EFL learners which can serve as interesting areas
for future research.

This study investigated the role of one reading
strategies (bold and underlined words) in male and
female students' reading proficiency and does not
consider the other language skills (speaking, writing, and
listening) and other strategies (other cognitive strategies,
meta-cognitive, social, affective, compensation
strategies). The researchers can investigate the above
mentioned statements in the future research.
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